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I admit it. I was worried. Billy Clyde’s special education students had arrived on campus for their customary
Wednesday morning field day, equipped with large buckets of sidewalk chalk. I was there to photograph the
event for this issue’s feature on “Special Educators.” The eight students settled into their assignment with
gusto—embellishing the walk behind Severance Hall with large orange suns, blue snowmen, and pink swimming suits. It was the week before school started and the
day that 626 new Wooster students and their parents would
arrive onto a (formerly) spotless campus.
It was probably OK. Maybe. Most likely. “It’s OK,” said
Mary Dixon ’12, the magazine’s student editorial assistant.
“Don’t worry.”
But I worried. At the activity’s end, Billy Clyde ’73 told his
students, “I think we’d better wash off these sidewalks.” My
heart leaped. But it was a ruse. “Everyone in favor of washing the sidewalks, raise their hands,” he said. Nobody did.
“Everyone in favor of keeping our great artwork on the sidewalks, raise their hands.” Every hand shot up.
Mr. Clyde and his students marched off to their next
activity, walking the campus labyrinth and listening to the
marching band rehearse. I scampered back to my office,
where first I called the admissions office to explain the situVoting for the retention of art. Photo: Mary Dixon ’12
ation and promise that I would clean up the chalk. “Don’t
worry about it,” they said. I next called Beau Mastrine, director of campus grounds. “Don’t worry about it,” he
said. “What—is somebody worried?”
At the morning’s end, the students walked through the Kauke Hall arch. When their teacher asked them
where they had seen the building before, they yelled, “There’s a picture of it in our classroom!”
With a wry smile, Billy explained that he had received a recruitment poster from the College and had posted it on his classroom door.
His students will never enroll at Wooster. But they will be welcomed guests. They will learn from us, and we
from them.
No one ever washed off the chalk pictures. They faded gradually, as fall rains arrived.
I needn’t have worried.
KAROL CROSBIE
Editor
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Erika Takeo ’13, an environmental studies major with a special interest in sustainable agriculture, visits Summerhill Farm, south of Wooster. The sheep farm, which has won awards
for its innovative sustainable practices, is a family endeavor, headed by Jim and Jane
Wallace Anderson ’51s. Jackie, the Great Pyranese, protects the herd.
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We welcome your feedback. Write to Karol Crosbie,
editor, Wooster, Ebert Art Center, The College of
Wooster, 1220 Beall Ave., Wooster, Ohio, 44691, or
kcrosbie@wooster.edu. We may edit letters for clarity
and length.

LETTE RS FROM OUR R EADERS

Mailbox

“Wooster Love Song” vs. “The Elms”
I was editor of the Voice 1959-1960 (and quoted in the article) and recall that the contest was in fall 1959. My favorite memory of that whole thing is of my mother, Harriet Painter Hopkins
’32, handing out copies of “The Elms” as people streamed into
the stadium at Homecoming. My father, W. Dean Hopkins ’30,
was a trustee and had grown up going to events where the “Love
Song” was sung.
And of course the elms then died! I don’t think I’ve sung either
song since graduation, although we've been back to Wooster
many times.
A N G E N E H O P K I N S W I LS O N ' 6 1
L E X I N G T O N , K Y.

Your article mentioning the “Wooster Love Song” brought back
a memory from the early 1950s. On one occasion while sitting in
the choir loft of the old chapel, I watched the organist, the always
expressive Prof. Richard Gore, grit his teeth as he prepared to
play that unfortunate anthem. When we got to the “yoo-hoo” portions, he rolled his eyes and mockingly swayed from side to side.
It must have been beyond excruciating for a devotee of Johann
Sebastian Bach to grind out that doleful tune while listening to its
syrupy lyrics.
I gather from your story that the reaction of students to several successor songs has been tepid at best. Somewhere out
there among the alumni is a music major who could rise to the
challenge of writing a song that would be worthy of Wooster’s
splendid musical heritage. When are we going to hear from
him or her?
DAV E ST E WA R T ' 5 1
ASH EVI LLE, N.C.

Answering Jane
It’s one thing to duck an e-mail from class secretary Jane
Arndt Chittick ’62. After all, she couldn’t possibly think me
inconsiderate if it got lost in my deluge of analog and digital
messages. It’s quite another thing to try to duck a pleasant
phone call from her asking a question or two with polite insistence. So, Jane, here goes.
You asked me how someone with a long career teaching
the humanities and history would end up in an IT shop. At root
it’s something we all reckon with—luck, some bad and some
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good. In what seems to negate the concept of logical causality
and the efficacy of planning, I ended up in a world of software
design, the production and publication of books (texts, children’s books and fiction), games, teleconferences, webinars,
web-based testing tools and simulations—mostly instructional
materials for higher education. In this sense, teaching by any
other name is still teaching.
Externally, the jobs are very different. Rather than the solitary
independence of the classroom and reading, I work with teams of
creative authors, developers, programmers, designers, writers, editors and media folk. It’s still challenging and fun and I’ll be sorry
when retirement comes. But there’s still an implicit question in
what Jane asked, “How does that happen?”
The truth is that there is neither credential nor training for this
sort of job. I ended up far from the world of my education largely
because of my education. Wooster lit the love for language (as
reader and writer), stressed the need for clear logic and thinking,
taught the payoff for hard work, and pushed the scholarly need to
‘get it right.’ Collaterally, as young adults, we should have also
learned that curiosity is not just something children have, but
something we must constantly nurture in ourselves. In our world
of debased language, where things must be “buzzword-compliant,” Wooster may seem quaint. Yet Wooster’s values turn out to
be rock solid guides to standards of quality and good work.
But there is something else, too. After nearly 50 years in
higher-ed, as student, teacher and administrator, I know it’s not
just the school, but the community of students that may be the
most important component of a liberal education. It’s not just the
discussions or study sessions, but the time-wasting, the endless
political arguments, the artful dodging of some chapel speakers,
and the surprising quality of the speakers we couldn’t cut. Without
the creative authors and support people I have been lucky
enough to work with, I could not have done my job; just as at
Wooster, without our colleagues, friends and acquaintances, we
would have had only part of an education. Sometimes the best
thing schools do for their students is to give them the work and
get out of their way. Wooster did this for all of us.
To answer Jane’s question directly, there is no disconnect
between starting out in the liberal arts and ending in IT. If I think
about it, it’s what Wooster and my fellow students enabled me to
do, and I thank them.
JOE BAR I LLAR I ’62
G L E N E L LY N , I L L .
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“Reliability in any kind of problem solving calls for
a process of reconciling information from multiple
sources. You can’t really know where you stand by
listening to only one source, one voice, one point
of view.” … President Grant Cornwell

Excellence and integrity

citizens. These little devices can tell you exactly where you stand.
How do they work? They triangulate your location by receiving
signals from orbiting satellites. But they are not reliable if they are
Why diversity and global engagement are
receiving information from only one source, or even two. For a
GPS to be able to locate your position, it must incorporate inforessential to liberal education
mation from at least three sources.
Reliability in any kind of problem solving calls for a process of
reconciling information from multiple sources. You can’t really
am sometimes asked why am I so passionate about diversity
and global engagement at The College of Wooster. The short know where you stand by listening to only one source, one voice,
answer is that attending to these dimensions of liberal educa- one point of view. This means that liberal education is necessarily
tion is essential if we are to discharge our mission with excel- a collaborative project—learning to solve problems by working
with others, listening to different perspectives, collecting points of
lence and integrity.
view and working them into a complex understanding that is, in
But a longer answer is warranted. I could harken back to the
the end, more complete and reliable
words of the first president of the College,
than the point of view of any single
Willis Lord, who said in his inaugural
contributor.
address, “The College of Wooster should not
“Globalization and
In this way, then, diversity is an
only be a place of all studies; it should be a
essential
dimension of reliability in
place of studies for all…The essential test of
technology have created a
problem solving and, by extension, of
citizenship in the commonwealth of science
maelstrom of information
excellence in liberal education.
and letters should be character, mental and
For many years I have taught the
moral quality, and attainment, not condition,
and misinformation.”
history of how the United States came
race, color, or sex.”
to be the multicultural nation that it is.
These were bold and visionary words in
To do this, I always have students read
1870. In post-Civil War America, they
Wooster alumnus Ronald Takaki’s A Different Mirror: A History of
were a declaration of a new era. From its inception, then,
Multicultural America. The late Takaki ’61 was an emeritus profesWooster has had an explicit commitment to inclusivity, to an
sor and chair of ethnic studies at Berkeley and one of our nation’s
understanding that diversity is constitutive of excellence for
leading scholars of American multiculturalism.
an institution of higher learning.
The story he tells of American multiculturalism is one both of
But the world has changed much since our founding. While
triumph and struggle, of the aspiration for justice and the reality
there is constancy in our mission, there are compelling new
of injustice. What is important about the book in the current conreasons why diversity and global engagement matter so deeply.
text is that it shows the complexity of diversity in this country,
Globalization and technology have created a maelstrom of
which is both our greatest source of strength and our most
information and misinformation. It is our task at Wooster to equip
intractable social challenge.
our students with the intellectual flexibility, interpersonal agility,
By bringing together faculty, students, and staff for this collaband ethical clarity needed to navigate this world and confront its
orative endeavor of liberal learning, we are preparing the next
problems. From global economic issues, climate change, and
generation of leaders to take on the challenges they will inherit.
terrorism, to problems of social injustice at the local, national, and
Responsible citizenship, as well as professional effectiveness in
international levels, the challenges our graduates will face are
complex and daunting. As we say in our mission, we seek to “pre- any chosen field, will call for the ability to listen to, draw upon, and
pare students to become leaders of character and influence in an collaborate with colleagues and neighbors from all backgrounds.
The education we provide at Wooster is designed to prepare our
interdependent global community.”
students for the global, multicultural world they will lead.
I think the technology behind global positioning devices is a
good metaphor for the kind of understanding needed by global

I

by President Grant H. Cornwell
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Oak Grove

HAPPE N I NGS AROU N D CAM PUS

Oak Grove

Welcoming the 626-strong first-year class

It might have been a mess. Would the College
be ready for its 626 new students—one of the
largest incoming classes in history—when they
arrived in late August, laden with boxes, computers,
parents, and anxiety?
Creative planning from the office of the Dean of Students and
involvement from the entire Wooster family resulted in red carpet
treatment and an experience that felt more like a welcome party
than a moving day.
Hundreds of volunteers, including alumni, students, faculty, and
staff had been prepped to attend to the newcomers and fulfill a
promise—to keep things “Mooving.” The student orientation team,
sporting yellow t-shirts emblazoned with “Woo Are the World,”
cheered as cars arrived and made their way down Beall Avenue,
which had been closed to outside traffic. At residence halls, a
concierge service awaited. Volunteers unloaded possessions,

4 Wooster FALL 2010

directed traffic, and shuttled newcomers from parking lots back to
campus. Facilities and custodial staff pitched in to solve new
home problems.
Music played, mascots McWoo and MacLeod strolled, volunteers handed out free pizza, sandwiches, and ice cream, and
almost everyone smiled.

Who they are
The 626 newcomers include students from 38 states and 24
countries; 26 percent are multiethnic and international students; 24 high school valedictorians, 79 legacies, and 61 who
are the first in their families to attend college. “This is one of
the largest, most diverse, and most academically strong classes in
Wooster’s history,” said President Grant Cornwell.
The class brings the College’s total on-campus enrollment to
1,865. In the upcoming year, the administration and the board of
trustees will tackle a strategic question: What is the optimal student enrollment for Wooster’s future?
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Strengthening the path to Wooster
Campus improvements, such as the new Beall
Avenue Streetscape, help to convince prospective
students to make Wooster their home.

Why they came
During the premiere
of a new orientation program (dubbed ARCH),
incoming students were
asked to write on newsprint the biggest reason
behind their decision to
enroll at Wooster.
According to the Office of
Information and Planning,
the responses suggest
that both messaging and
recruitment efforts were
responsible for the
approximately 20 percent
more first-year students
than had been expected.
Reasons cited included the undergraduate research academic
mission, a beautiful campus, a friendly community, and traditions that resonate.

How we did it
Flashback to fall 2009: There was cause for concern. In order
to stay on target with its operating budget, the College had to
admit 515 new students. Instead, the College enrolled 483. “We
were woefully short of our target,” remembers Cezar Mesquita,
director of admissions.
Now consider fall 2010: Again the goal was 515. But this
year, the College enrolled 626 new students. And not only was
the goal surpassed, but the quality of the students was higher
than in years past, with average SAT scores up 20 points.
How did we do it? Here were some key strategies:
Targeted the right students: “We worked on fine-tuning
messages that communicated who we wanted and who would be
successful,” says Mesquita. “Ultimately, we learned that when we
admitted students with lower academic credentials, that we
weren’t retaining them.”
Increased the numbers of prospective students who
visited campus: “This was huge,” says Mesquita. Increasingly,
prospective students use the Internet to independently investigate
a college. But nothing can compare to an actual visit, especially
one to a particularly beautiful campus such as Wooster’s.

Used the whole Wooster family to pull out the stops:
Families visiting campus last spring may have noticed faculty
and staff members wearing gold “Independent
Minds, Working Together”
buttons. Orchestrated by
President Grant and Peg
Cornwell, the College’s
“Say Hi” campaign meant
that visitors were warmly
welcomed.
Follow-up calls to the
families of prospective
from alumni, trustees, and
parents of current students often helped seal
the deal. “Our parents love
talking about Wooster and about their children’s experience here,”
said Peg Cornwell, who coordinated this effort.
Significantly increased international recruitment efforts:
In 2009, eight international students enrolled at Wooster; in
2010, 56 enrolled, reflecting the efforts of new staff member
Brian Atkins, director of international admissions, and admissions
counselor Anoop Parik ’09. Also vital were the efforts of the
International Student Alumni Network, help from current international students, and new programming and support from the
Center for Diversity and Global Engagement.
Communicated the mentoring experience: All messages,
from Web, to print, to phone calls and face-to-face conversations,
stressed the close relationship between faculty member and student. “I can’t underscore enough the importance of communicating the strong sense of the student/mentor experience,” says
Mesquita.
KC

pg. 4: Members of the student orientation team welcome
first-year students as they arrive on campus.
above left: First-year student Erin Bruening ’14 participates in an
orientation activity asking why she decided to come to Wooster.
above: Wooster resident Deb Fox, mother of current student Jonathan
Fox ’12, called parents of prospective parents to answer
questions about the campus, town, and Wooster experience.
Photos by Matt Dilyard
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”A great deal is expected of Wooster students; they take a challenging academic
program and are required to complete a thesis or project to graduate. Their
acceptance rate to all graduate programs is far above average.”
. . . from Parade Magazine’s College A-List

HAPPE N I NGS AROU N D CAM PUS

Oak Grove

IN THE NEWS
National media gives Wooster high marks
■

Acceptance, a book by Pulitzer-Prize winning journalist David
Marcus, published by Penguin, calls Wooster an “overlooked
gem.”

■

Parade Magazine published rankings of high school guidance
counselors who selected Wooster as one of the nation’s outstanding private colleges that often “fly under the radar.”

■

The U.S. News and World Report identified Wooster as one of
a handful of top liberal art colleges that “do the best job of educating undergraduates.” Wooster was ranked fifth by college
presidents, provosts, and admissions deans asked by the magazine to identify “schools where the faculty has an unusually
strong commitment to undergraduate teaching.”

“Real Americans don’t burn books”
From a Sept. 10 Akron Beacon Journal story, by Carol Biliczky
The Rev. Terry Jones might have had some support in his plan
to burn copies of the Koran to mark the 9/11 anniversary.
But Jones, a pastor in Florida, had precious little encouragement at The College of Wooster. Students banded together to
embrace their Muslim colleagues—some 25 among 118 students from other countries on the campus of almost 2,000.
They pinned newly minted “Real Americans don’t burn books”
buttons to their sweatshirts. They reaffirmed the college’s “civility
pledge” to “respect the commonalities and differences among us.”

Undergraduate Research Center

COLLEGE RECEIVES GRANTS

The McGregor Fund of Detroit, Mich., has awarded the College
a two-year, $250,000 grant to support the launch and development of an undergraduate research center, where students will
learn new ways to conduct and share their research. Students
and faculty will produce guides that chronicle the “how” of their
work and will electronically archive Independent Study abstracts.

Conference on Gender in Political Psychology

Environmental Studies program

Angela Bos, assistant professor of political science, has
received a grant from the National Science Foundation to coorganize a conference on gender in political psychology. The
March conference, to be held at Rutgers University, will tackle
topics such as the nature of women’s gender, how campaigns
influence groups and capitalize on these identities, and the
nature of gender gaps in political attitudes, behaviors, and party
identification.

The Andrew W. Mellon Foundation has awarded the College
a three-year, $254,000 grant to develop its new environmental
studies program, a minor that was launched in 2008. The grant
will fund a faculty position for two years, support new course
development and visiting scholars, and will underwrite faculty
travel. The interdisciplinary program draws on the expertise
and involvement of 17 faculty members from 11 academic
departments.
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Alumni News

WOOSTE R ALU M N I ACTIVITI ES

Alumni News

KEEPING ALUMNI CONNECTED
Staff members of the alumni relations and
the Wooster Fund are (from left) Heidi
McCormick ’86, director of alumni relations
and the Wooster Fund; Sharon Rice ’90,
assistant director of alumni relations; Sara
Dresser ’09, alumni relations and development assistant; Meena Ghaziasgar ’03,
assistant director of the Wooster Fund;
Meret Nahas ’10, development assistant;
Ericka Vizzo , administrative assistant;
Landre McCloud ’05, assistant director of
alumni relations for mentor programs;
Carolyn Ciriegio ’08, assistant director of
the Wooster Fund.

New alumni director on board
Heidi A. McCormick ’86 has joined the College as director of
alumni relations and the Wooster Fund. She replaces Sandy Eyre
Nichols ’94, who was promoted to a director of development
position.
McCormick comes to Wooster from Case Western Reserve
University in Cleveland, where she served as a director of alumni
relations. She brings to Wooster more than 20 years of higher
education experience, including alumni relations, career services,
and student activities. In addition to Case, she has served at

Bowling Green State University,
Ohio; the University of Missouri,
Columbia; and Randolph-Macon
Woman’s College (now Randolph
College) in Lynchburg, Va.
As director of Wooster’s alumni relations program, McCormick
will coordinate alumni programs with the College’s initiatives in
development, communication, and marketing; lead on- and offcampus programs, and develop the volunteer base. As director of
the Wooster Fund, she will develop and implement fund solicitation strategies, including direct mail, telephone, and web-based
communications.
McCormick holds a bachelor’s degree in urban studies from
The College of Wooster and a master’s degree in college student
personnel from Bowling Green State University.

About those missing bricks
If you’re one of those alumni who took away a keepsake when you graduated,
you’re in good company. In an alumni survey conducted last winter, 41 percent of
you said you owned a Wooster brick! More than 5,500 of you responded to the survey, which covered everything from bricks to what you want from your alma mater.
Stay tuned. In the next issue of Wooster we’ll publish survey results and how we
plan to respond to them.
Photos by Karol Crosbie
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Teachers meet educational
challenges by drawing deep
from personal wellsprings
of caring and creativity.
by KAROL CROSBIE
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Tom Gilbert’s dream is that his
patented blocks, which help
strengthen hand/eye coordination
and influence the brain’s
development, will eventually be
mass-produced by workshops for the
disabled and marketed worldwide.

TOM GILBERT ’73
Teaching reading to the developmentally disabled
om Gilbert lists 1973 as his preferred
graduation date, but in truth it took him
16 years to graduate from Wooster. (At
age 35, he re-enrolled to finish his
I.S.) Gilbert’s attention deficit hyperactivity disorder, which hurled mammoth
stumbling blocks onto his path, provided a special kind of intuition about
fellow human beings who were also
developmentally disabled. What Gilbert describes as
an “inexorable cosmic connection” has become his
life’s work.
Gilbert, who went on to receive degrees in special education for the multi-handicapped and in reading instruction
from Cleveland State University, teaches reading to people
with Asperger’s and Down syndromes, autism, cerebral palsy,
and attention deficit disorders. His pupils are of all ages; his
classes are in group homes, government-funded workshops,
and private residences.
His students are frequently individuals whom the public
schools have classified as permanent illiterates, a vivid example of a self-fulfilling prophecy. “Literacy is brain food,” says
Gilbert. “It actually changes the way the brain works.” The
Catch-22 that ensures that this population won’t read (they
never read, so their brains never develop to their true potentials, so they never read) also ensures social ostracism and
isolation.
“Literacy,” says Gilbert, “opens every door.”
Take, for example, the case of Simon Oakley, whom
Gilbert began teaching when he was nine years old. At first,

Photos: Karol Crosbie

sessions with the acutely autistic child were rocky, remembers
Simon’s father, Todd Oakley. “Simon didn’t want to have anything to do with it. But Tom (Gilbert) sat calmly, and soon
Simon saw he wasn’t going to give up and go away.”
Five years later, Tom Gilbert was still showing up every
week, but there had been no obvious reading breakthroughs.
Although Gilbert is passionately resolute about the time it
takes to teach reading to this population, he remembers his
own frustration. “It was like dragging a 2,000-pound weight
across concrete. It just wasn’t working.”
But Gilbert believes that success occurs when he accepts
everything about his students. He noted that Simon’s favorite
movies were the Home Alone series, and wrote to the movies’
producer, requesting the scripts. They soon arrived, complete
with dialogues and scene descriptions. “Simon had memorized the movies and was able to match the words with what
he heard and understood,” says Gilbert.
“I remember the day all the lights came on. I went upstairs
to his parents, crying. ‘You’ve got to see this,’ I told them.
‘This is incredible. He’s reading!’ ”
Today, Simon is 18 and Gilbert still comes every week.
After the Home Alone breakthrough, Simon became a hungry

FA LL 2 0 1 0
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“Literacy is brain food.”

Rewiring the brain

— TO M G I L B E RT

Simon Oakley reads Tolkien’s The Two Towers to his teacher.
Tom Gilbert may be contacted at thomasgilbert2052@yahoo.com
Photo: David Stuart

reader, gobbling up newspapers and Internet posts. He
learned about karate and began taking classes. His new social
skills resulted in more friends.
On a mid-summer day, Simon reads aloud to Gilbert
from the second book in Tolkien’s Lord of the Rings trilogy.
“When did we begin working together?” Gilbert asks his
student.
“On September 8, 2001.” Simon replies. “It was a
Saturday.”

TOM G I LB E RT’S TOP TH R E E MYTHS
THAT E NSU R E I LLITE RACY

1. The unteachable prerequisite skill myth: “A child who is having
difficulties in school is usually given preliteracy tests; they are asked
to match similar shapes and colors—a task that 99 percent of children can do. If a child can’t, this is literally the fork in the road. At this
point, it is assumed that the child doesn’t have the prerequisite skills
and that the skills are unteachable. No one says, ‘Here, let me show
you how to do that.’”
10 Wooster
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Gilbert is undeterred by the I.Q. scores, lack of education,
medical diagnoses, or ages of his clients. He co-authored an
article in the Journal of the American Association of Mental
Retardation, in which he describes the case of Christine, an
adult with an I.Q. of between 32 and 40, with no history of
education, whom he began teaching to read when she was 35
years old. After seven years of instruction, Christine had
become a reader and her I.Q. had risen to 55.
Some of the brain’s rewiring can occur simply by the act
of reading. And some can occur as intentionally and
methodically as an athlete who lifts weights to develop a
specific set of muscles. Gilbert has created and patented a set
of blocks that help clients strengthen their hand and eye
coordination when they create shapes, patterns, and pictures.
The number of pictures that can be produced by the blocks,
which Gilbert compares to the pixels in a sort of manual
computer monitor, is 12 to the 144th power—a number
almost 150 digits long.
“Hand manipulation at an early age is one of the things
that produces the skills necessary for learning how to read,”
says Gilbert, who describes how he has witnessed the blocks
help developmentally disabled people learn to discern differences in letter and word shapes, and then become readers.
But he hastens to say that change is very, very slow. “It’s
not like taking a pill and relieving a headache. Learning to
read is a lifelong process.”
Gilbert has gained understanding and has found beauty in
this process. “If I take you to a race track and we watch thoroughbreds running at 35 miles-per-hour and I ask you to
describe what the leg muscles are doing, you can’t see it. But if
you slow down those horses by having a camera record them
at 1,000 frames a second—now you can see what’s happening.
“If you watch a teacher who is teaching reading to average
five- or six-year-olds, it happens so fast you can’t see it.
When I work with individuals who are mentally retarded and
see them acquire literacy word by word, the process has been
slowed down so I can see it and understand how literacy is
achieved. And what I see is absolutely phenomenal.
“It is not only possible for these remarkable individuals to
learn how to read, it is also absolutely necessary that they do.”

2. The 79-year-old myth that won’t die: “In 1931, two scientists—
C. Washburne and M. Morphett—declared that in order for humans
to read they must have a tested mental age of 6.5 years. Since then,
hundreds of scientists have disproved the theory, but psychologists
and doctors still use it, because it’s a convenient benchmark.”

3. The “success-in-two-weeks–or-your-money-back” myth:
“Even for normal learners, learning to read is a lifelong process.
We’re always getting better. The process is very slow for disabled
learners—and for them it is also lifelong.”
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DAVID COOGAN ’90
Teaching prisoners autobiographical writing
avid Coogan ’90 believes that lives are
lived according to scripts, complete with
characters, scenery, and a star. He knows,
for example, the occasion that required
him to edit his own script.
An English major at Wooster, Coogan was
working on an historical fiction writing assignment and needed first-hand material. He asked his grandmother to write down her memories of growing up in a poor
mining family in Pennsylvania. Her voice was so compelling
that he decided to ask her to write her own memoir, and for
the next year he worked with family members to type, edit,
and print the document.
“I could see the healing it was doing for her,” he says.
“That was the first time I got an inkling that my abilities as a
teacher, writer and editor could have value for people who
grew up with less than I have.”
Today, Coogan, an associate professor of English at Virginia
Commonwealth University, teaches autobiographical writing to
the inmates of the Richmond City Jail and area prisons, and
makes use of this volunteer experience in the university courses
he teaches on prison writing and service learning.
Previous work with public housing projects in Chicago
gave Coogan an understanding of the ingredients that cause
social pressure-cookers to boil into crime, including dysfunc-

tional homes, bad schools, violent neighborhoods, and drug
abuse. It might be tempting to let the inmates’ narratives be
driven by the horror and sadness of their past lives.
But David Coogan is all about change and choice. In his
book, The Prison Inside Me—A Writing Workshop about the
Cycle of Crime (currently under review by the Vanderbilt
University Press), Coogan tells about his work with 12 prisoners who wrote and published their autobiographies:
I asked them to imagine the worlds they used to live in; to
let us hear the dialogue, as well as the inner monologue, in
those worlds; to think of their lives in those worlds like stories.
. . The drama takes us from some past, into a problem—and in
this case, to prison—and ends with life’s possibilities. (Why
write it if we couldn’t summon the hope of changing the
script?)
I coached them to coax out the meaning behind their
choices and the choices that others made for them. I challenged

By coaching inmates to explore
and write about the meaning
in their lives, David Coogan
helps empower them to change.
FA LL 2 0 1 0 Wooster 11
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them to let readers see just what it was they were up against and what
they still face in life after prison but before true freedom.
Coogan became good friends with the authors (“It’s a thin line
between the writing and the living”), attending birthday parties,
clean-date anniversaries, basketball games, trials and wakes. The
authors read their writing aloud to his university students, who in
turn helped to type and review the men’s manuscripts.
Coogan, who has been working with inmates since 2006, began
offering his writing class to the female prisoners last year, and facilitates a service learning experience for his university students to volunteer at the jail as GED tutors.
The emotional and intellectual rewards of the experience are
many, he says: “The unexpected and vibrant community that you get
just by walking in there and showing that you’re a real human being
who cares and will tell it straight. Seeing people respond to that
honesty affirms my faith in humanity. And that’s a high—being on a
quest with somebody to try to change his life by doing what comes
naturally to you.”
Low points, says Coogan, come when inmates don’t return to
class, or don’t write much, or lack the social skills to interact with
other students. Lows come from watching men he has befriended
(including four of the 12 authors) cycle back into crime and prison.
“No matter what you do, how nice you are, how smart you are, you
can’t make decisions for other people.
“You can help them come to articulate how they’re living their
lives according to a certain script, but you can’t change the script for
them. You can’t make them stick to a new script, because there are
bodies buried there. There are bodies of lost boys from childhood,
and the lives of victims, and addictions that are active. You can’t dig
those things up and throw them in the river.
“They’ve got to do that.”

To learn more about David Coogan’s work, go to www.cityprisonwriters.com
Photos: Allen Jones
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HOLLY WALTER KERBY ’ 77
Using participatory theater
to teach science
he beaming six-year-old wears a large
blue “O” on her chest. She holds two
cardboard blue “Hs” over her head
and dances to the accelerating pace
of a Strauss waltz, and then to the
frenzied tempo of the “Can-Can.” But
stop! Use your imagination. This is
not really a child whirling around, but
a water molecule, picking up kinetic
energy until it reaches the boiling point.
Welcome to Holly Walter Kerby’s groundbreaking
Fusion Science Theater, a new way to teach science that
is garnering national attention. Funded by the National
Science Foundation, the three-year-old project was
recently featured on the front cover of the Oct. 2010
Journal of Chemical Education.
Kerby, who majored in chemistry at Wooster and later
studied playwriting, is the author of a number of highly
regarded plays, including one on Madam Curie. But
Fusion Science Theater is a different kind of theater.
“Stage plays are fabulous at getting people to think
and care about the scientist, or the discovery, or some
ethical issue or dilemma—but they don’t teach science.”
And teaching the process of science and scientific
inquiry, one concept at a time, is Kerby’s goal. She uses
the story-telling techniques of playwriting to engage the
curiosity of four- to fourteen-year-olds. “In playwriting,
there’s a story arc beginning with the hook that captures
your interest and raises a question,” she explains. “And
whether you know it or not, you spend the rest of the
play trying to figure out the answer to that question.”
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Research shows that U.S. students rank
lower in science test scores than their peers
in 16 other developed countries. Holly
Walter Kerby hopes to change that, one
class, one concept, and one kid at a time.
Holly Walter Kerby acts out possible answers to the question, “What happens
to water when it boils?” in Fusion Science Theater’s show about vaporization.
Photos: Bryce Richter, University of Wisconsin-Madison

For example, to teach simple chemistry concepts related
to combustion, Kerby piques interest and creates drama and
mystery by presenting three balloons to her audience members and asking them which one will make the biggest
“boom” when it explodes. “We kind of highjack the story arc
and use it for inquiry,” she says. “Our motto is, ‘science isn’t
in the story, science is the story.’”
Kerby builds a tool to measure the efficacy of her shows
directly into the script. Students are asked to “vote their
hypothesis” early in the show, and also later, following the
dramatic inquiry process. Not only does the technique serve
as a pre- and post-test, it also enhances personal investment.
“It increases the stakes,” says Kerby.
The children play the roles of the molecules, and answers
are revealed as they move, dance, and chant songs and phrases. They discover that combustion requires fuel, heat, and
oxygen; that in order to react, the oxygen and the fuel molecules must collide; and that the “boom” of the reaction is a
function of how quickly the oxygen molecules can collide
with the fuel molecules. Minutes before the moment of truth
and its accompanying drum roll, the kids again record their
hypotheses on ballots. And then the balloons are popped.
“The balloon with the hydrogen goes ‘boom,’ and the one
with the hydrogen and oxygen goes ‘BOOM’ and the one
with only oxygen goes ‘ennh,’ and everybody laughs,” says
Kerby. “And then we sing the coda––the Question Show’s
theme song, and that’s it!”
If the show had contained only balloon explosions and an
accompanying explanation, Kerby would have dubbed it the
traditional “whiz-bang demonstration show.” “I’m sure you’ve
seen them,” she says. “Somebody gets out there and something blows up and something flashes. It’s fabulous. But
while data show that people say they’re more interested in
science and more appreciative of chemistry, there’s absolutely
no data that those shows have ever taught anything.”

Kerby, who received her teaching degree and M.S. in soil
chemistry from the University of Wisconsin-Madison and
teaches chemistry and playwriting at Madison Area
Technical College, is the consummate educator, as passionate
about teaching techniques as she is about teaching concepts.
She uses college students in her shows and she has applied
for grants that will allow her to provide training at institutions throughout the country.
“The shows require that facilitators are comfortable with
performance techniques and participatory education. And
for chemistry students, that feels very different and a little
scary. But if we provide a script, a DVD, and maybe four or
five hours of coaching, they can get this thing so it works
very well.”
The strength of her approach, says Kerby, is its ability to
engage a whole spectrum of learning styles, backgrounds,
and abilities.
“If a kid has a joyful experience learning chemistry, it
plants a seed. The seed will always be there, and some day
the child will say, ‘This was fun! I can do this!’ ”
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CONYA DOSS ’92 AND BILLY CLYDE ’73
Teaching special education in the public schools
Conya Doss
onya Doss, who grew up on Cleveland’s
east side, understands the challenges
that face students from low socio-economic backgrounds. And for students
with learning disabilities, the obstacles
are even tougher. Doss, who has taught
math and reading at a middle school in
west Cleveland for 17 years, remembers
when her class size was 12 students and
she had a teacher’s aide to help with the intensively
individualized instruction. These days she has 17 students and no aide. “It gets a little crazy,” she says.
But she tempers the craziness with strategic timing,
flexibility, and creativity.

For the mentally disabled, public
education can be a crucible—with
the power either to strengthen or
to destroy confidence.

The creativity comes naturally. At night, Doss slips into
her other identity—award-winning R&B and soul singersongwriter—a personality that has taken Cleveland by
storm and made waves as far away as London. Doss, who
has been singing since she was five, escaped an inner city
high school plagued with drugs by attending the Cleveland
School of the Arts. She majored in chemistry at Wooster,
thinking that she would go into dentistry. But an opportunity to be a substitute teacher brought her to her real love.
She earned teaching certification in special education and
launched two careers.
A songwriter for greats such as the late Gerald Levert,
Doss released her own album in 2002. Titled A Poem for
Ms. Doss, the music was inspired by a letter from one of her
students. Her fifth and latest album, released in July, is
called Blu Transition, named after her first child, Blu.
Her daily routine at Clara E. Westropp Middle School
involves juggling as many as three concurrent reading classes. Math instruction can be just as complicated. She rarely
mentions her other life to her students. (If someone asks
her to sing, she says, “I’ll sing if you sing. And that’s usually the end of that!”) If there’s down time, a rare commodity,
she may teach a song or two.
But music is there, nonetheless. “Expression comes in
many ways. I’ll ask my students to listen to a song and
summarize what they heard, or to read a story and express
it with a song.”
She is accustomed to having the same students in her
class for a number of years, and that, says Doss, is one of
the rewarding parts of her job. “I see the progression. It’s
great to see the little steps.”

Special education teacher Conya Doss with students at
Clara E. Westropp Middle School in Cleveland.
Photo: Matt Dilyard
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Beth Bemis ’12, who fulfilled her special education placement requirement in Billy Clyde’s
class last year, hangs out with Clyde’s
students during a recent visit to campus.
Bemis, who plans to teach special education,
took to the kids like “a duck to water,” says
Clyde. “To watch a kid who hadn’t allowed
anyone to touch him receive a hug from Miss
Beth—that’s what makes this job exciting.”

Billy Clyde
t’s Wednesday—the designated day for Mr.
Clyde’s class to leave their classroom at
Triway High School near Wooster and
embark on a field day adventure. The six
students, ranging in ages from 15 to 20,
have received their morning assignment:
Draw a picture that illustrates one of the
four seasons. Their medium: colored chalk;
their venue: the sidewalk behind Severance Hall on
Wooster’s campus, one of their favorite destinations.
Clyde’s goals for his students, many of whom are significantly more handicapped than those in Conya Doss’ class,
are simultaneously tiny and grand. The large goal is for them
to be good citizens and as independent as possible when they
graduate at age 21. The small goals are different for each
student. For a severely autistic 15-year-old, an early goal is to
meet Mr. Clyde’s eyes when he is spoken to. For a timid 20year-old, it is to be able to take a note to the main office by
herself. For still another student who has mastered socialization activities, the goal is to mainstream into the general
student population.
Most students will be with Clyde for six years, and during
that time the group forms close bonds. (In fact, when one of
them calls Clyde “dad,” or his teacher’s aide “mom,” he
understands.) The activities he develops mimic those of a
small household, and he incorporates basic lesson elements
into utilitarian tasks—spelling into preparing a shopping list,
reading into recognizing a product at the store, and arithmetic into the measurements needed to make a pot of coffee.
Many of his students arrive at his classroom beaten by a

Billy Clyde has taught special education for 30 years.

Photos: Karol Crosbie

system in which they can’t succeed, says Clyde, who has
taught special education for 30 years. “My job is to find
out what they’re good at and help them develop,” he says.
The rewards for him are seeing the small changes become
big ones.
“Parents say to me, ‘Thank you for letting my son be a
little boy. He goes to school happy.’ And that’s nice to hear.”
Clyde has formed a close partnership with the College’s
education department, helping Wooster students fulfill their
20-hour field placement requirement by receiving them as
aides into his classroom. Visits to campus allow his students
to implement life skills practiced in the classroom. Last year,
Johnson House residents “adopted” members of his class and
spent time bowling, doing service projects, and eating out.
“Wooster’s students have that liberal arts breadth that
allows them to relate to all kinds of kids. They communicate
to my students a feeling of unconditional acceptance,” says
Clyde. “Barriers, both real and imagined, are constantly
being broken down.”
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Let’s begin with a
loud proclamation:
Playing the
bagpipes well is
really, really hard .

BEFORE
AND AF TER
WOOSTER

by KAROL CROSBIE
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Played well, the music is magic. Masters of the craft are honored and
recognized by a highly organized worldwide system of competitions that
evalutes and ranks piping bands and soloists. So when the North Coast
Pipers, a northeast Ohio-based band whose members include a hefty
contingent of Wooster alumni, competed in Scotland in August and
were ranked fourth in the world in their classification, Wooster pipers
worldwide took special pleasure.
One of only a handful of colleges in the U.S. that offers a performance degree in bagpiping, Wooster attracts students who are already
excellent pipers. But students with no piping experience (enticed by the
considerable romance of the pipers, as they emerge over the hill at football games and add ceremony to convocations and graduations) may also
take lessons.
“I ask each of my students what their goal is,” says piping instructor
Jon Maffett, who has taught at Wooster since 2001. If, for example, the
goal is to play with the
College’s pipe band,
Maffett concentrates on
specific music, and may
instruct raw beginners for
two years before they’re
ready for the band.
Maffett explains some
of the instrument’s challenges by comparing the
functions of the bagpipe’s
drum to a painting: “That
constant hum you hear?
It’s the two tenor drums
and the bass drum, an
octave lower, creating a
Jon Maffett, a Wooster bagpipe instructor, works with
kind of ‘canvas.’ On this
Kevin Shackelford ’10. Photo: Karol Crosbie
background of sound a
picture is painted. And if the background is out of tune, the picture
won’t be a pretty one.”
The player must provide a constant, unwavering flow of air to the
instrument through lung power and by pressing the bag with one arm.
There are no volume dynamics nor rests, so musical interest and phrasing comes from intricate 32nd note embellishments, produced by the
double-reed chanter (which Maffett calls the “paint brush”). Rather
than producing notes by stopping holes, as on woodwind instruments,
the pipers lift their fingers to open them. Pipe tunes are often dance
music and rhythms are very fast. “Hands have to be light but controlled,” says Maffett.
But get the basics wrong and the noble instrument resembles a very
loud, dying cow. And unfortunately, say experienced pipers, the public is
more likely to have heard a pipe played badly than one played well. Says
Maffett: “I’m guessing about 95 percent of people have only heard the
bagpipes played on St. Patrick’s Day by people who only take their bagpipes out once a year.”
Bentley Wall ’88, one of Ohio’s two competitive piping judges, agrees.
“Somebody retires, and at age 65 decides he wants to play the bagpipe in
a street band. It’s impossible.”
18 Wooster FA LL 2 0 1 0

“ You want to hear a bagpipe the way
it’s supposed to sound? Come listen to
our band.”
—BENTLEY WALL ’88

Bentley Wall warms up the North Coast Pipe Band
prior to a competition at the Ohio Scottish Games.

Bentley Wall is
The Cat’s Meow
The Cat’s Meow, Inc. created a
two-dimensional wooden
miniature commemorating
Wooster’s pipers, using a
photo of Bentley Wall as a
model. “People ask me how I
know it’s me,” he says. “Look
at the belt buckle. It was the
first one I ever wore in a competition when I was 13 years old. It was kind of
my good luck charm and I always wore it.”
To order: “Wooster’s Piper” is being discontinued,
but a few are still available at the Florence O.
Wilson Bookstore: 330-263-2421.
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Members of the North Coast Pipe Band
warm up before competing in the Ohio
Scottish Games in Huntington, where they
took home two first-place finishes. From
left: Zach Ault ’11, Christian Hunter ’01,
Erika Takeo ’13 and Andrew Blaikie ’13.
Photos: Karol Crosbie

BENTLEY WALL ’88 AND THE NORTH COAST PIPE BAND

A

bout a year ago, Bentley Wall, pipe major of the North Coast Pipe Band, decided his 27 members were ready
to head to Glasgow and compete against other grade four bands at the World Pipe Band Championships. “If
you go around getting first place in local contests, you might think you’re better than you are,” he said. But,
it turns out, the North Coast Pipe Band was pretty darned good, securing fourth in their division.

“It was an incredible experience—a record year with 239
bands and more than 55,000 spectators,” says band member
Christian Hunter ’01. The band’s Wooster contingent,
including Wall, Hunter, Jessi Baughman ’09, Zach Ault ’11,
Erica Takeo ’13, and Andrew Blaikie ’13, spent the week in
Glasgow practicing, exploring Scotland, listening to piping
events, and connecting with 10 other Wooster alumni pipers
who were also competing.
And how did they celebrate? Wall’s disciplined response
is characteristically buttoned-down: “We were just happy. A
lot of pipe bands are plagued with drinking problems and
bad behavior. We don’t have any of that. I make sure that
we don’t.”
Wall, a scientist with the Liquid Crystal Institute at
Kent State, was a chemistry major at Wooster and the student leader of the College’s pipe band. In the 80s, Wall and
the other band members wore the full dress uniform, complete with pipe belts, full plate, and feather bonnet. Wall

rues the switch to today’s more informal shirtsleeves and
frowns at 21st century Wooster pipers who paint their faces
blue. And so called “random acts of piping,” the current
practice of showing up uninvited and blasting away? “It
wouldn’t have happened when I was there,” he says.
If Wall’s formality seems austere, there is good reason for
it. A piper with the Canadian 78th Frazer Highlanders, a
grade one band and one of the best in the world, and a professional who has performed with the Cleveland Orchestra,
Wall is sensitive to situations that he thinks might demean
the art of piping. “Piping should never look like a clown
act,” he says. A registered instructor, he gives free lessons to
members of his band.
“Whenever people say, ‘I hate bagpipes’ I ask them why.
They flap their arm up and down like a chicken wing and
go, ‘arrEE, arEE.’ I say, ‘You want to hear a bagpipe the way
it’s supposed to sound? Come listen to our band.’”
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TIMOTHY CUMMINGS ’97

T

im Cummings, who began piping when he was eight
years old, was attracted to Wooster because of its Scottish
Arts scholarship. “It was a tiny amount,” he remembers,
“but it grabbed my attention.”

The music education and composition major formally launched his career as a
piping performer and composer when he participated in a global teaching experience in New Zealand, where he directed a secondary high school piping band, and
was then offered a full time job developing the band. He attended graduate school
in ethnic musicology at Victoria University of Wellington in New Zealand, where,
for his master’s thesis, he says he “pushed the envelope” in bagpipe composition.
Today, he has abandoned his graduate thesis music (self-dubbed “weird and
modern”) and has developed traditional music in Celtic and old-time American
Appalachia styles. Teaching bagpipes privately and at Middlebury and St. Michael’s
Colleges, performing, and managing his music publishing business, Beithe, have
become a full-time job. Author of a book of piping arrangements, An Appalachian
Collection, Cummings is a well-known performer in his home in Monkton, Vt.,
where he also plays the Celtic whistle and banjo, often with local musicians.

An all-around bagpipe man, Tim Cummings performs, teaches, and composes.
Photo: Ryan MacDonald
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BLOWING AWAY STEREOTYPES

P

erhaps because it was
originally an instrument of
war—perhaps because of its
origins in traditional,
male-dominated cultures—whatever the
reason, when you think of bagpipers, women
don’t usually come to mind.
Except at Wooster.
Banish the idea of the burly and the bearded.
Meet two accomplished Wooster pipers:
Sarah Marchio and Erika Takeo.
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CHRISTIAN HUNTER ’01

A

trumpet player when he arrived on campus, Hunter
soon switched to pipes. Even though he’s been playing
ever since, he still calls himself a “new” piper.

A member of the North Coast Pipe Band and a soloist at
weddings and funerals, Hunter says his two young children see
him piping so much they think it’s his full-time job. (In fact, he
is a marketing communications specialist in Akron, who has
been known to spend lunchtime sitting in his car in the office
parking garage, practicing on his chanter.)
“It’s a unique instrument that takes on a life of its own,” he
says. “The fact that it’s so challenging and surrounded by such a
close community—that’s what keeps me coming back.”

A sought-after piper in the Cleveland area, on June 25 Christian Hunter played
at the swearing-in of Solomon Oliver ’69 as chief judge of the Federal District
Court of Ohio.
Photo: David Zendlo

SARAH FORD MARCHIO ’99

When Tim Cummings graduated, he left open the position of pipe major, and Sarah Ford marched in. The pipe
major runs rehearsals, chooses music, and instructs peers. In a
student-run band like Wooster’s, it is a particularly vital role.
Marchio, Wooster’s first performance music major to
declare piping as her main instrument, could do so in 1997
only by transferring credits from Carnegie Mellon in
Pittsburgh, then the country’s only piping program. Marchio
became the College’s first pipe instructor when the College
hired her after she graduated.
Marchio, who won the amateur U.S. Piping Championship
in 1998, today still performs, but is the mother of two small children and has taken a break from competitions. Her professional
goal is to develop a collegiate Scottish arts program similar to
Wooster’s. “The bagpipes will always be part of my life. If I’m
not doing it, I miss it—the sound, the music, and the people.”

ERIKA TAKEO ’13

Ericka Takeo, Wooster’s current pipe major, transferred
here last year after a semester at the University of Strathclyde
in Scotland to pursue environmental studies and to play in
the pipe band. (The fact that male pipers rule in Scotland
was not a selling point for her, she reports.)
Takeo, who has played since she was 11 years old, teams
with Wooster instructor Jon Maffett to teach piping to
Wooster students. “There’s a huge range of skills,” she says.
“And that’s cool.”

Part of Erika Takeo’s role as pipe major of the Scot Pipe Band is to support and
teach other members of the band . Here she works with Jordan Key ’13 and
Andrew Blaikie ’13. Photo: Karol Crosbie
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They’d be worth their
weight in gold kibble if
all they did was make us
smile. But sometimes
they do more.

Dogs with

PURPOSE
by KAROL CROSBIE
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HELP ING US TEACH

Cameron Maneese ’79 and Chai

I

n the children’s section of the Wayne
County Library’s Shreve branch, Chai, an
American Staffordshire terrier (also called
a pit bull) snuggles in for a reading
session, soft and compliant as a plump pillow. Her owner, Wooster resident Cameron
Maneese ’79, has chosen the nearby village
of Shreve as a volunteering venue because pit
bulls are banned in Wooster.

Maneese takes full advantage of the disparity between
the breed’s reputation and Chai’s sweet-tempered nature.
“I call her my stigma buster,” says Maneese, whose job as
coordinator of the Wayne County Family and Child First
Council puts her in daily contact with clients with mental illness. “She allows me to talk about fear, stigma, and
the danger of using stereotypes to make assumptions
about who can do what.”
A licensed therapy dog, three-year-old Chai regularly
accompanies Maneese to work and is trained to interact
with clients of all ages—from toddlers to the elderly. As
a reading volunteer, Chai’s role is to “listen” to children
as they read aloud or are read to. Particularly for struggling readers, it’s important to diminish stress and help
make the activity a joyful one, says Maneese. And studies
show that the simple act of cuddling a pet can relieve emotional and physical tension.
Increasingly, American children need to be guided and
encouraged to read for pleasure, says Maneese. “It’s fascinating—studies show that reading for fun uses and develops a
different part of your brain than utilitarian reading.”
A former dog breeder (she once owned 13 Irish
wolfhounds), Maneese has tips for owners who are interested
in therapy certification for their dogs. “Dogs like two
things,” she says, “people and other dogs. And the order of
those two things is important. The successful therapy dog
likes humans first, dogs second.”
Dogs who have been bred to perform their jobs close to
their masters (like guard dogs or retrievers) may be better
therapy dogs than those whose function takes them away

“Animal-assisted therapy
helps us become more
patient, accepting,
and perhaps makes us
more human.”

from their owners (such as herders and hounds). The pit
bull, or Staffordshire terrier—a cross between the bulldog, a
protector breed, and the terrier, which Maneese dubs
“clowns”— has all the makings of a people-loving pooch.
Unfortunately, its strength and high pain threshold have also
attracted breeders of fighting dogs.
Maneese, who spent 20 years working in the juvenile
court system as a director of a first-time offenders’ intervention program, has been in her current job for four years. “I’m
thankful that Chai came into my life,” she says. “She helps
me with another piece of the human services puzzle.
Animal-assisted therapy helps us become more patient,
accepting, and perhaps makes us more human.”
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HELPING US SEARCH
AND RESCUE

Tom Van Cleef ’83, and
Mousto, Bonomo, Finnerty, and Scout

D

eeply moved by the tragedy of 9/11
and determined to make a difference, Tom Van Cleef ’83 immediately joined a volunteer civilian response
team. But he was disappointed with the
effort, which he found ineffectually mired
in boardroom talk. He wanted action.

A friend gave him Mousto, a border collie/Australian shepherd mix, and although it was the first time he’d owned a dog as
an adult, Van Cleef fell in love with his new companion and
with the idea of learning the skill of canine search and rescue.
He read every book he could find on the subject. (“That’s the
beauty of a Wooster education,” he says. “You know how to dig
into topics you don’t know anything about.”)
Today, Van Cleef and his dogs, which now also include
Bonomo (named after Frank Bonomo, a New York firefighter
and 9/11 victim), Finnerty, and Scout, volunteer in the
Columbus, Ohio area. The work they do is not without
heartache. Van Cleef remembers the elderly man with
Alzheimer’s whom the dogs found frozen to death 10 miles
from his home. Approximately 80 percent of Van Cleef ’s
searches have ended in finding someone who has already died.
But the times when the team can help avert tragedy are exhilarating, he says. There was, for example, the case of a suicidal
man who had disappeared into a woods, pistol in hand. Van
Cleef and Finnerty were one of four teams who found him. “He
was sitting on a log, crying,” says Van Cleef. “Today he’s doing
fine.”
Dogs’ sense of smell, of course, is the reason for their
success. (They can discriminate odors at concentrations
nearly 100,000 times lower than humans can.) And their
dependence on this sense makes them oblivious to the irrational behavior of desperate humans, says Van Cleef.
“Humans rely on logic, but logic doesn’t help you find
someone who is lost and walking in circles.”
But while sniffing comes naturally, many skills required for
search and rescue are not intuitive to the dogs. For example,
because scent settles to the ground, the dogs must be carefully
trained to look up, says Van Cleef. When one of his pack spots a
training bag hung from a tree branch, he is rewarded with his
treat of choice.
24 Wooster FA LL 2 0 1 0

Rewards and an intense desire to please their owner result in
behaviors that his dogs would rarely exhibit on their own, says
Van Cleef. A disinclination to swim, go up stairs, or down holes
disappears when the dogs are wearing their search vests. “They
become different dogs; they do things they’ve never done before.
The trust level between us is very high.”
An entrepreneur who has launched his own solar energy consultancy business, Van Cleef admits to being a “big dreamer.”
His goal with his dogs is to become an accredited search and
rescue team leader (for now he can only serve as a volunteer) and
invest approximately $250,000 in rescue equipment. Later this
year, he will buy his fifth dog. Someday, perhaps he’ll have a
farm where he teaches others how to train dogs.
The time may come when he and his dogs will volunteer at a
mass casualty site, and Van Cleef is concerned about how the
tragedy will affect him personally.
But on the morning after—whether it follows the stress of
building a business or the anxiety of a search mission—four dogs
pounce on his bed, preparing him for another day. “Dogs don’t
care what’s happening in your life. They’re happy to see you no
matter what.
“It’s hard to be unhappy when you have four dogs.”
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HELP ING US LEARN, HELP ING US SEE

Wooster’s Lewis House residents and Christine

W

hen Liz Fridley ’12 was ready to apply to
service dog agencies for a dog to foster at
her Wooster program house, she immediately contacted veteran puppy-raiser Nick Weida ’08,
who fostered two dogs on campus three years ago.
Weida gave Fridley pointers on the application
process, and this fall the seven members of Lewis
House welcomed Christine, a nine month-old black
Labrador, into their midst.

“Humans rely on logic, but logic
doesn’t help you find someone who is
lost and walking in circles.”
Tom Van Cleef, who has organized a K-9 Search
and Recovery volunteer effort in the Columbus
area, with Scout, Finnerty, Bonomo, and
Mousto.

Liz Fridley ’12 and other members of Lewis House are fostering
Christine, the black Labrador pup, who will be a candidate for formal
guide dog training.
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Christine is owned by Guiding Eyes for the Blind, a national breeding and
training organization with regional training centers, where house members go
for classes on basic training techniques. When she is around 18 months old,
Christine will be tested for her suitability as a guide dog, and then returned to
the agency. If she “graduates,” her job may be with a blind or autistic owner, or
perhaps with a government agency such as the CIA or Alcohol, Tobacco and
Firearms.
Christine is making good progress, says Fridley. When the pup came last
spring for a visit, a walk across campus took five times longer than it should
have. Fridley and the other students are taught to simply stop walking in
response to wild straining at the leash. Today, Christine’s attention is focused
on Fridley, and her gait seems almost tentative, as she seeks to match her
human’s stride.
The most difficult hurdle has been to train the affectionate, stubborn pooch
not to bark when she wants attention, say her owners. Only then will Christine
be able to ditch her blue kerchief in favor of the more serious puppy-in-training
vest. At that point, Fridley and the other members of the house will be able to
take her to class with them for additional socialization. But if she persists in
“demand barking,” she’ll be deemed unacceptable as a service dog and dropped
from the program.
But Christine’s Lewis House foster moms are proudly optimistic, both of
their pup’s potential and their own ability to shape it.

“They’re friendly but distant,
and they come to us only
when they feel like it. But if
they’re separated from the
flock, they get restless. They
know where they belong.”

Maggie the Great Pyrenees with her
charges and her owners, Jim and Jane
Anderson, at Summerhill Farm.

’Lewis House members Christine Fridley ’12, Beth Wardrop ’11,
Emily Billingsley ’11, and Christine.
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HELPING US PROTECT AND HERD

Jim and Jane Wallace Anderson ’51s and
Maggie, Georgia, Jackie, and Zorro

T

he Andersons won’t forget the song that arose
the night that five coyotes tried to attack their
herd of sheep. From the center of the flock,
Maggie, one of their three Great Pyrenees, barked her
high-pitched warning; the coyotes fanned out and
answered with their screeching barks. The deeply
wooded 160-acre farm of Jim and Jane Anderson ’51s
is a favorite hunting ground for coyotes. But thanks to
Georgia, Maggie, and Jackie, who keep the flock together and intimidate predators, the couple has never lost
one of their flock.
Placed with the sheep from the time they are puppies, the Pyrenees do
their job with little training from humans and are more strongly connected to
the herd than to their owners, say the Andersons. “They’re friendly but distant,” says Jane, “and they come to us only when they feel like it. But if they’re
separated from the flock, they get restless. They know where they belong.”
On an indigo-blue day in September, Zorro, the Anderson’s border collie,
streaks around the outside of the pasture fence, seeking a job. Still young, the
herder needs more training, says Jim. “He wants to please us, but isn’t quite
sure what to do.”
Both retired teachers, the Andersons and their four children bought
Summerhill Farm 20 years ago as a way to keep the families together,
strength against a modern culture that threatened to lead the youngest of
their flock astray. Growing up on the farm, the Anderson’s nine grandchildren
(including alumni John Driscoll ’00 and Will Driscoll ’05) developed a love
of family, nature, and a respect for the environment, say their grandparents.
Jim, whose father, James Anderson, was a professor of religion at
Wooster, grew up in the area and raised sheep as a child in 4-H. Located
atop one of the highest areas of beautiful Wayne County, Summerhill
farm has received state and national awards for the families’ success with
sustainable sheep-farming.
The Andersons acknowledge the awards with humility. The main purpose
of the farm, they say, was always to raise grandchildren.
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Beanies
by MARY DIXON ’12
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THEIR RISE
AND FALL

At colleges across the country, freshmen once wore class beanies, purported
to promote class unity and school spirit. Like other bygone traditions, the
beanies’ evolution and eventual disappearance reflects changing times and
shifting student values.
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I

t’s September of 1954, and you are a freshman at The College of Wooster.
You arrive on campus and attend the evening’s social function—a mixer hosted by the
Y.M.C.A. There you receive your first piece of Wooster apparel, a black-and-gold
striped felt beanie emblazoned with your class year, which for weeks will announce
your neophyte status to upperclassmen. Over the days that follow, you register for
classes, learn College traditions, including the “Wooster Love Song” (which you sing
with your classmates on the steps of the old library), and become accustomed to your
new life. As the year progresses, you join the rest of your class in marching to the
football stadium to watch a game, proudly sporting your brightly colored beanie.
Dutifully you wear the required attire on Freshman Day, which includes mismatched clothes
worn backwards, different styles of shoes and socks on each foot, and rolled-up pants (for men
only, of course). As usual, you wear your beanie (also called a “dink”), and around your neck you
hang a cardboard cutout of your home state. You stand ready to offer candy or cigarettes to upperclassmen and to sing the “Love Song” on command.
Your freshman experience culminates with a “run-out,” an unannounced event in which, in the
dead of night, sophomores unexpectedly awaken you and your classmates, take you outside, and
require you to participate in activities ranging from the amusing to the appalling. You have your
chance for revenge, however, at the Bag Rush, a competition between the freshman and sophomore classes that includes a tug-of-war, a horse-and-rider contest, and the infamous Bag Rush, a
soccer-like game played with a large medicine ball. Tradition dictates that the outcome of the Bag
Rush determines how much longer your class must wear their beanies. If the freshmen are successful, you’ll have the satisfaction of disposing of both your tormentors’ pride and your cap. Wise up
early, however, and you’ll discover that the dinks can be discarded without consequences long
before the Bag Rush, and you may discreetly relegate yours to the walls of your dorm room, where
it will henceforth serve as a whimsical reminder of your first days at the College.
For decades, the life of a new Wooster freshman began in much this way; it can be traced as far
back as the early 1920s in the Index. A cross-section of successive class years reveals an intriguing
progression. In the beginning, beanie styles for men and women differed; men wore typical bowlshaped beanies and women sported caps resembling Scottish tams. The women of ’39’s hats were
adorned with pom-poms, and over the years, colors ranged from red, to green, to solid black, to
the more familiar black-and-gold stripes. By the mid-50s, Wooster’s beanie had gone unisex, and
maintained a consistent, form-fitting look for the remainder of its life.
More important than the dink’s appearance, however, was its function. A recent informal poll
of class secretaries brought forth fond memories of “dink days” from alumni of the 1940s.
“It helped provide solidarity for the ‘freshies,’ ” says Don Coates ’44, who still proudly
wears his old beanie to class reunions.The beanies were also useful as a hitchhiking accessory;
they identified new students and perhaps evoked sympathy from upperclassmen who had
once worn dinks themselves.
While a lack of men on campus during World War II led to the cancellation of the Bag Rush
for several years, the beanies persisted, providing entertainment and a welcome distraction from an

Dinks, which were once worn at all times by
freshmen during the first weeks of the semester, served as a marker for the social climate of
the era. 1951 Index
(OPPOSITE) Chapel crowd on Freshman Day,
October 1955 Photo: Lee Lybarger ’56
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Beanie-topped freshmen attend a
football game.
Photo: Lee Lybarger ’56
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uncertain world. “Back then, the student union did not sell Wooster apparel,” says Sally Wade
Olson ’46, “so we all thought it was great that we were given beanies to wear.”
A later generation of Wooster freshmen thought differently. In the 1960s, television brought
images of violence in Vietnam, brutal race riots in the South, and clashes between student demonstrators and police. Forcing younger students to wear beanies seemed increasingly irrelevant. “In a
climate of peaceful nonviolent protest, the idea of humiliating underclassmen just didn’t seem all
that cool,” says Craig Ewart ’65. “It made the perpetrators look a bit too much like those cops. By
this point, college students wanted to haze the government, not haze each other.”
That is not to say that the beanies themselves were considered a form of hazin; rather, they
became associated with other, more onerous rituals such as the freshman run-out and Bag
Rush. But while these rituals were eventually banned by the College, there was never an
administrative prohibition of beanies. Rather, they slipped quietly into disuse, accompanied by
neither ceremony nor protest. Students of this era received their beanies, but ignored them
from the start. Says Linda Olson Peebles ’73, “My memory is that my class was one which
brought these traditions to an end.”
Regardless of age or attitude, most alumni who wore their dinks agree that ultimately, they fostered class unity and cohesion. For many, beanies symbolized provisional membership in the
Wooster family. Full membership was gained only by withstanding the trials of freshman status.
Steve Geckeler ’62, a member of student government who worked to undermine the dink tradition, nonetheless admits its value. “When the day was done, we knew each other better than we
probably would have otherwise.”
Says Jim Abbott ’60, “It created a continuum between the freshman class and those who had
gone before. The tradition made me feel more united not just with my class, but with the school.”
After the fiercely combative events of the run-out and Bag Rush had passed, animosity between
freshmen and sophomores would often dissolve in the onslaught of school work, sporting events,
and social functions, as the newest class became fully incorporated into the student body.
That is, until the next year’s freshman class arrived . . .
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“It created a continuum between the freshman class and those
who had gone before. The tradition made me feel more united
not just with my class, but with the school.”
JIM

ABBOTT

’60

An upperclass student imparts wisdom to
newcomers. Photo: 1954 Index
Cheerleaders and beanies unite the freshman
class and rouse spirit for the coming football
season. Photo: 1959 Index

The outcome of this tug-of-war between freshmen and
sophomores determined if the freshmen could dump
their dinks.
Photo: 1947 Index
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REMEMBERING, HONORING

O

n Sept. 16, a tornado ripped through
the Ohio Agricultural Research and
Development Center (OARDC) in Wooster,
devastating 30 acres of the beautiful 120acre Secrest Arboretum. No human lives
were lost. But more than 1,000 stately
trees—many hundreds of years old—were
destroyed.
The 102 year-old arboretum is named
after Edmund Secrest, to whom the
College awarded an honorary degree in
1938 and who served as a College trustee
from 1941-49. Called the “father of
forestry in Ohio,” Edmund Secrest was the
state’s first forester and was a director of

Secrest Arboretum, devastated
by a September tornado.
Photo: Karol Crosbie

the Ohio Agricultural Experiment Station.
Mary Hughes ’41 remembers how her
class loved the arboretum. “The disaster
tears at our hearts. We all knew Dr.
Secrest’s daughter, Edith (Edith Secrest
Wiley ’41) who lived out at the experimental
station (what it was called in those days). If
we were lucky, we went there on field trips,
senior picnics and visited the arboretum—a
rare treat.”
At Dr. Secrest’s memorial service on
Dec. 1, 1949, College president Howard
Lowry closed his remarks with these
words:
“He has his memorial all over Ohio.

Because he helped make it so, there
will be in the years ahead all that he
cherished—the fruitful earth, the soil
dressed and kept, and anchored to its
proper place in the face of wind and
rain, and trees—like his own life—rooted
in the earth, but pointing to the sun and
the stars.”
The spirit of Edmund Secrest lives not
only in the trees that remain, but also in
the determination of the men and women
who are replanting the arboretum.
For more information on Secrest Arboretum, go to
http://secrest.osu.edu/.

~final-cover.qxd

10/13/10

5:29 PM

Page 1

I N D E P E N D E NT M I N D S, WO R K I N G TO G ETH E R

The College of Wooster | 108 Ebert Art Center
1220 Beall Avenue | Wooster, OH 44691-2393

In Closing
ZANZ I BAR COFFE E HOUS E
Colby Mills '11
Stone Town, Zanzibar, Tanzania
Associated Colleges of the Midwest,
Tanzania
Zanzibar is known for its many delicious
spices and coffees. I took a weekend trip
there with a few friends and we fell in love
with its many cultures, friendly people,
exotic architecture, and rich food. One
morning we went to the Zanzibar coffee
house to have a taste for ourselves. We sat
next to the front doors, sipping our spiced
coffees and teas. There was a slight
breeze, making the front curtain billow out
into the street as people walked past. I got
my camera out to snap pictures of people
behind the curtain and this man rode by on
his bicycle just as I took my first shot.

